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THEY SAY, “DO NOT TEACH
THE BIBLE IN PUBLIC SCHOOLS”

John Moore

 
INTRODUCTION

Imagine a public school class where the Bible is taught and where
students are required to read the Book of Genesis or the Book of
Matthew. Picture this class possessing a teacher’s guide book which
relates the Bible’s place in history and its contributions to the world of
art, music, law, government, and literature. Visualize its teacher talking
with the students about the life of Abraham, Deborah, David, and Jesus.
Envision these students receiving credit on their high school transcripts
for having completed a course in the Bible. “Wake up,” you say; “It
will never happen!” Well, it has occurred and it is happening here in
the United States of America.

Nationwide there are no less than 325 public schools which are
offering accredited courses in the Bible. That number continues to rise
as the National Council on Bible Curriculum in Public Schools
(NCBCPS) continues its battle to reinstate the teaching of the Bible.
“It’s your constitutional right,”1 they claim, and, they have the power
of the court system and the U.S. Department of Education behind
them.2 Located in Greensboro, North Carolina, NCBCPS realizes, along
with many public school officials, that a course in the Bible should be
included in every well-rounded curriculum. In their pamphlets it is
argued that many aspects of our civilization could not be properly
understood apart from the Bible. In this they are unequivocally correct.

For example, in literature, one can neither fully comprehend nor
appreciate Shakespeare’s King Lear without knowing something about
the book of Job. In art, an observer cannot grasp the minutiae of
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Michelangelo’s most famous sculpture without knowing about King
David. In modern speech, many figures like “good Samaritan laws” or
“the blind leading the blind” would be obscure. In World Area Studies
(an advanced placement course taught in many high schools), it would
be impossible to talk about the history of Europe, the establishment of
the Byzantine Empire, the beginnings of America, or Middle Eastern
politics without having a basic understanding of Judaism and Christian-
ity. The Bible forms the basis for a discussion about these and many
other important topics, but most young people (and many adults) are
unfamiliar with some of its most basic facts and concepts.

In a recent study commissioned by The Bible Literacy Project, it
was determined that “very few American students have the level of
Bible knowledge that high-school English teachers regard as ‘basic to
a good education.’”3 Their findings, published in The Bible Literacy
Report, revealed that while nearly two-thirds of all students surveyed
were familiar with some of the basic characters of the Bible, only about
one-third could identify some of its well-known facts and statements.
Overall, the message was clear; Bible education in our country is
seriously lacking. And, according to this same report, Biblical literacy
continues to be on a steady decline.

Thankfully, more and more public educators are beginning to see
this. As a result, the Bible, in some places, is now reentering public
schools. The course materials offered by NCBCPS are impressive and
thorough. It is, in part, a monumental return to a true basic education
which is badly needed in our country and throughout the world.

THE BIBLE AND A WELL-ROUNDED EDUCATION

A textbook being used in several public schools around the country
reveals the following: “The Bible is like a source code for much of life
and language in the land where you live. If you are unaware of that
source code, your education is incomplete.”4 That statement came from
a book assembled by university professors from state schools who
realized that in recent years more and more of their students were
having trouble understanding and relating to various aspects of
literature, law, history, and world affairs, due in part to their Bible
illiteracy. Realizing that a knowledge of the Bible is crucial to
understanding the world in which students live, the Bible Literacy
Project began its quest to place the study of the Bible and its influence
back into the public schools.
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Indeed, no one’s education is truly complete without being
acquainted with the Bible and having a relatively basic understanding
of how it has shaped western civilization. The Bible has permeated the
western world and it has influenced many parts of that culture.
Consider, for example, English poetry and prose. In the book, Chapters
Into Verse: A Selection of Poetry in English Inspired by the Bible from
Genesis to Revelation, editors Robert Atwan and Laurence Weider
compiled numerous examples of the Bible and its stories being
referenced and regarded in some of the most celebrated masterpieces
of English literature. Without a basic understanding of the Bible,
mankind will never fully appreciate nor in many cases understand some
of the great works of individuals such as Emily Dickinson, Sir Walter
Scott, John Milton, D.H. Lawrence, Walt Whitman, John Keats, Henry
Wadsworth Longfellow, Robert Browning, Elizabeth Barrett Browning,
Alfred Lord Tennyson, Jonathon Swift, William Shakespeare, and a
great many others.

In the well-known Paradise Lost, of 1667, author John Milton
published an epic poem in blank verse about the Biblical story of the
fall of man, the temptation of Adam and Eve by the fallen angel Satan,
and their expulsion from the Garden of Eden. Milton’s purpose, stated
in Book I, is to “justify the ways of God to men” and elucidate the
conflict between God’s eternal foresight and free will. The following
quotation reveals the cultural significance of Paradise Lost and the
implication of the Bible’s role in its conception:

The cultural significance of Paradise Lost lies in the presentation
of its themes and comparisons. The blank verse epic poem
concerns the relationship between earthly characters and those
that dwell in heaven. This is significant to religion in most
cultures even today, as mankind in every continent has devel-
oped ‘religions’ or ‘belief systems’ involving both heavenly
bodies (gods or ancestor guardians) and their representa-
tives/believers on earth. In many of the major religions of today
such as Christianity, Muslim and Buddhist orthodoxy, these
ideas are taken to a high level of complexity and are still adhered
to or hotly debated today. In addition to religious and philosophi-
cal themes, Paradise Lost contains references to significant
debates today, such as the nature, purpose and morality of war.
Students may like to consider the possibility that even in our
modern times, defeat over a nation’s leader alone does not
guarantee victory over the hearts and minds of his people—
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revenge, waging war and executing punishments may not be
enough to truly defeat a foe forever. The idea of leadership itself
is aired in Paradise Lost. Leaders can be democratically elected,
put in place by force as part of a coup or can inherit the role by
some perception of birthright. Monarchy, political leadership,
democracy, capitalism and communism are all worthy themes to
look for in Paradise Lost as these debates still rage in many
countries in today’s world. Questions over the belief in blind
nationalism at all costs can be found underlying some of the
topics in Paradise Lost. John Milton almost seems to say that it
is right and good to have an informed opinion, and to constantly
examine the directives of a country or state, air them and
question them. In some cultures today, both in the east and the
west—these ideas may still be seen as subversive, dangerous and
worthy of punishment. Paradise Lost, therefore, is a huge work,
and displays many profound themes which are still relevant to
cultures and creeds all around the globe. The cultural signifi-
cance lies in the perspective of John Milton himself, writing as
a man with Christian beliefs yet schooled in the great classics
from other lands. This education gave him a vast breadth of
vision over many cultures across the globe and is the reason for
its value in offering a hand to settle differences today.5

Thus, whether it is Milton or Dickinson, Shakespeare or Lawrence, one
could not possibly grasp the complete significance of their works
without knowing the great message of the Bible. Milton himself,
“writing as a man with Christian beliefs,” in many ways influenced
western thought and encouraged his readers to not blindly accept the
dictates of a government. Similarly, Christians of all nationalities
should question the decisions of its governing bodies, especially when
it comes to any form of government that would not allow the free and
open discussion and study of religious ideology.

Whether it be in literature, law, education, government, science,
philosophy, or history, the Bible has had a dramatic effect on each of
those disciplines. In the matter of law:

[C]onsider the words of John Warwick Montgomery, professor
of law and humanities, as he describes the influence of the Bible
on law during his inaugural lecture ‘Law and Morality’ at the
University of Luton in England in 1994: “First, it is an empirical
fact that biblical morality has been well enough understood and
effectively enough applied to constitute perhaps the most
important single influence on modern Western legal systems (the



180 They Say, “Do Not Teach the Bible in Public School”

European civil law system and the Anglo-American common
law).”6

In the area of science, consider what Carol Thiessen wrote in Faith
Today:

Glen Klassen, professor of microbiology at the University of
Manitoba, puts it this way: “There’s a well supported hypothesis
out there that Christian theology made it possible for modern
science to emerge.” That’s why science arose in Europe in the
1400s, he argues, and not in Asia with its advanced technology
and knowledge of mathematics. With the disappearance of Greek
thought that linked the creator to creation (thus making creation
divine), and the appearance of Hebrew stories that taught
creation as the handiwork of God (but separate from the creator),
came the belief that we could experiment with nature. “That idea
opened up modern science.”7

True science is simply an unbiased study of observable phenomena. It
involves the gathering of facts and information by means of a system-
atic process by which conclusions can be drawn about the world around
us. The Bible encourages the testing of ideas and the study of the world
around us (1 Thess. 5:21; Mt. 6:28), and when properly understood, it
is in harmony with the known laws of science (e.g., Thermodynamics,
etc.). Once more, its pages, though at times falsely interpreted, played
a significant role in the history of religious thought and its relationship
to the Catholic Church and science (e.g., Copernican theory vs.
Galileo). Without a knowledge of the Bible, one could never really
appreciate nor fully grasp the exchanges which often occur over science
and religion.

Still further, the Bible’s influence can be easily seen and identified
in the English-speaking world. From the use of its names for cities and
persons (such as Shiloh and James), to its phrases and idioms (such as
“do unto others,” Mt. 7:12; and “evil eye” Deut. 15:9), the Bible is
found in nearly every area of life. For example laws have been passed
called “good Samaritan laws” (Lk. 10:29-37), monuments exist which
revere the ten commandments (see the U.S. Supreme Court Building in
Washington, D.C. and Ex. 20), and other elements of the Bible such as
depictions of well-known Bible heroes (e.g., at Corpus Christi Bay in
Texas, a sculpture exists which depicts Jesus’ calming of the storm at
Galilee). When it comes to culture in general, elements of the Bible are
everywhere, as seen in the movies (e.g., The Passion of the Christ, and
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Left Behind), in music (e.g., Jesus take the Wheel; Handel’s Messiah),
in art (e.g., the paintings of Leonardo da Vinci and Michelangelo), and
in books (e.g., The Chronicles of Narnia and The Pilgrim’s Progress).
With the Bible being the best-selling book of all time, and the best
seller each and every year, it is little wonder that it can be found in
nearly every hotel night stand in America, and beneath the hand of the
most powerful man in the free world when he takes the oath of the
office of the President of the United States of America.

To ignore the Bible and to refuse it its rightful place in the
education of young minds is tantamount to giving a starving man food
but nothing to drink. In the offering of a recent bill introduced to the
Texas State Legislature which would require the offering of a course in
the Bible if enough students request it, the following introductory
statement was made:

Recent research studies have shown that virtually all surveyed
high school English teachers and university English Department
heads—including those at Yale, Harvard, Stanford, Rice, and
Texas A&M—believe the Biblical knowledge confers a major
educational advantage to those who have it. In one of the popular
study workbooks for the Advanced Placement Literature and
Composition exam, more than 60 percent of the allusions
recommended for test-takers are from the Bible. Just one
example: the works of Shakespeare have more than 1,300
Biblical references (the reader might appreciate knowing that
this bill has now been passed into law, JM).8

One’s education will never be truly complete if he or she fails to see
how the Bible has, more than any other book, influenced so many
aspects of life. It has already been pointed out that students will have
a difficult time grasping some of the great literary classics if they do not
know the stories and characters of the Bible. However, even more
alarming than not knowing the meaning of Milton’s words is an
ignorance of how the Bible’s teachings have influenced the shaping of
the politics, governments, and thought of the Eastern and Western
worlds.

Why, for example, is the state of Israel often given special
treatment by the United States government over the Palestinians? Why
do the Israelis themselves argue for a Free State and an ethical right to
their existence as a country? Why are some politicians in favor of
giving money to Israel? Answers to these questions lie in understanding
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the Bible, and in some cases misunderstandings and erroneous
interpretations. Yes, various false interpretations and ignorance of
Scripture have led to some very peculiar U.S. foreign policies regarding
the Middle East (e.g., the influence of the false doctrine of Premil-
lennialism). So, whether it has to do with the Middle East or our own
civil liberties as a free country, much of what is in the Bible has been
influential in the forming of and/or the dismantling of governments.

Our own individual existence, as well as a nation’s existence will
be threatened without a knowledge of the Bible and its place in history.
Within the pages of the Bible we find our rationale for the liberties and
the rights of others (Mt. 7:12; Mt. 5:44; Lk. 20:25), and a foundation
for the authority of a civilized form of government (Rom. 13:1-5),
which calls upon its governors to be wise and honorable (Pro. 29-31),
and its citizens to be respectful and law abiding (1 Pet. 2:13-14, 17). As
the bedrock of freedom, the Bible should be studied and revered in our
educational systems, just as it was by the founders of our nation and the
generations that followed.

THE BIBLE AND PUBLIC EDUCATION

Given the understanding that the Bible must be an integral part of
one’s education, the question to follow is whether or not, under our
present form of government, such would be allowable under the
Constitution of the United States of America. First, it must be under-
stood that the Bible’s use in the public school classrooms of America
goes back well before the period of the American Revolution of the
18th century. For many years “the Bible was used as text-
book—sometimes the only textbook—in public school classrooms. It
was and is a book shared by a majority of the people in the country.”9

Gradually other books were introduced into the classroom, namely The
New England Primer and The McGuffey Reader. The latter of the two
was by far the most widely recognized and used as the major reader for
American classrooms, and it was filled with Bible references and
allusions to Biblical morality and ethics. Not only was the Bible taught
in public schools, but time was often allotted for periods of devotion
while each day began with public prayer (and still does in certain areas
of the country). The interrelationship between the practice of Christian-
ity and public schools often went hand-in-hand. All of this began to
change, however, in 1963 when the U.S. Supreme Court struck down,
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in the landmark case of Abington vs. Schempp, all state-sponsored
religious exercises, including devotional readings of the Bible.

Since the Abington vs. Schempp court decision a great deal of
confusion has occurred regarding the use or non-use of the Bible in the
public schools. In most cases, ignorance of the law has caused some
school districts to take some very drastic, and sometimes criminal,
action in prohibiting the study or use of the Bible at school. To be sure,
there is ignorance on both sides of the issue, with some among our
brethren making false claims about what can and cannot be done in
public schools. Because there are times when a local school district, out
of ignorance, makes a local policy prohibiting the Bible’s use, some
Christians over generalize and overstate the case making general
assumptions that such is the case in all other parts of America. To
compound the problem, occasionally a lower court judge will make a
decision countermanding a longtime standard religious practice in a
local school. That decision will receive national news coverage, and
then it will be played up to the hilt by many of the “Christian”
watchdog groups. Sometimes such lower court’s rulings are overturned
by higher courts and at other times they are ignored. Add to this the
utter inconsistency of the various courts and their rulings versus their
actual practice. For example, there are public displays of the Ten
Commandments in some state-funded buildings, and there is the
longtime standard practice of beginning sessions of congress with
prayer—yet, all the while dictates are being issued to eliminate such in
other cases. This is confusing and frustrating. What then are the laws
regarding, in particular, the use of the Bible in public schools?

In the 1963 Supreme Court case mentioned above, the major
concern, to which we in the church may not entirely disagree, was over
the use of the Bible in promulgating certain sectarian doctrines, and
government sponsored religious exercises.10 Because of the problematic
issue of trying to teach a religious book without comments or interpre-
tations being misconstrued as proselytizing or sectarian, many schools
began to eliminate the teaching of the Bible altogether. Fearing possible
law suits from various atheist and anti-Christian groups, it was easier
in the minds of some to do away with any course on the Bible than to
have to worry over whether or not a teacher might cross over a very
thin gray line between teaching the Bible as history and literature
versus teaching students from a personal and devotional way. To be
sure, however, the Supreme Court case of 1963 which sought to
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eliminate sectarian teaching, did not, as reflected in the following
statement by Court Justice Thomas Clark, ever intend to eliminate the
teaching of the Bible from public schools. Justice Clark states:

It might well be said that one’s education is not complete without
a study of comparative religion or the history of religion and its
relationship to the advancement of civilization. It certainly may
be said that the Bible is worthy of study for its literary and
historic qualities. Nothing we have said here indicates that such
study of the Bible or religion, when presented objectively as part
of a secular program of education, may not be affected consis-
tently with the First Amendment.11

This statement makes it abundantly clear that the Bible can be taught
and read in public schools, and that such is guaranteed by the Constitu-
tion’s First Amendment. How one teaches the Bible in its entirety “as
part of a secular program” is of course where the challenge arises.
While it is almost certain that many teachers may have imparted certain
sectarian or denominational teachings to their students, it is neverthe-
less significant that the Bible was and is being studied in state-funded
schools.

The constitutionality of the Bible being taught in public schools
was further explained in Stone v. Graham, 449 U.S. 39 (1980), where
the court said that “the Bible may constitutionally be used in an
appropriate study of history, civilization, ethics, comparative religion,
or the like.” This ruling was repeated in Widmar v. Vincent, 454 U.S.
263 (1981). Thus, there should be no confusion as to whether or not a
public school may, by law, offer a course in the study of the Bible.

To further verify and clarify that the Bible can be, and is being,
taught in public schools, a document from the U.S. Department of
Education is included with this chapter in this book. While it is
somewhat lengthy, I deem it important to include such a document to
verify what I have said, and to clarify any misunderstandings about
what public schools may or may not do or prohibit. This document was
composed first in 1995, and then slightly modified in 1998 (during one
of the most liberal Presidential administrations of the 20th Century).
Then president William Jefferson Clinton directed U.S. Secretary of
Education Richard W. Riley to consult with the Attorney General for
the purpose of producing guidelines that would clarify the extent to
which religious expression could be exercised in the public schools.
The following is an unaltered transcription of those guidelines.
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RELIGIOUS EXPRESSION IN PUBLIC SCHOOLS

Student prayer and religious discussion: The Establishment
Clause of the First Amendment does not prohibit purely private
religious speech by students. Students therefore have the same
right to engage in individual or group prayer and religious
discussion during the school day as they do to engage in other
comparable activity. For example, students may read their Bibles
or other scriptures, say grace before meals, and pray before tests
to the same extent they may engage in comparable nondisruptive
activities. Local school authorities possess substantial discretion
to impose rules of order and other pedagogical restrictions on
student activities, but they may not structure or administer such
rules to discriminate against religious activity or speech.

Generally, students may pray in a nondisruptive manner when
not engaged in school activities or instruction, and subject to the
rules that normally pertain in the applicable setting. Specifically,
students in informal settings, such as cafeterias and hallways,
may pray and discuss their religious views with each other,
subject to the same rules of order as apply to other student
activities and speech. Students may also speak to, and attempt to
persuade, their peers about religious topics just as they do with
regard to political topics. School officials, however, should
intercede to stop student speech that constitutes harassment
aimed at a student or a group of students.

Students may also participate in before or after school events
with religious content, such as “see you at the flag pole”
gatherings, on the same terms as they may participate in other
noncurriculum activities on school premises. School officials
may neither discourage nor encourage participation in such an
event.

The right to engage in voluntary prayer or religious discussion
free from discrimination does not include the right to have a
captive audience listen, or to compel other students to partici-
pate. Teachers and school administrators should ensure that no
student is in any way coerced to participate in religious activity.

Graduation prayer and baccalaureates: Under current Supreme
Court decisions, school officials may not mandate or organize
prayer at graduation, nor organize religious baccalaureate
ceremonies. If a school generally opens its facilities to private
groups, it must make its facilities available on the same terms to
organizers of privately sponsored religious baccalaureate
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services. A school may not extend preferential treatment to
baccalaureate ceremonies and may in some instances be obliged
to disclaim official endorsement of such ceremonies.

Official neutrality regarding religious activity: Teachers and
school administrators, when acting in those capacities, are
representatives of the state and are prohibited by the establish-
ment clause from soliciting or encouraging religious activity, and
from participating in such activity with students. Teachers and
administrators also are prohibited from discouraging activity
because of its religious content, and from soliciting or encourag-
ing antireligious activity.

Teaching about religion: Public schools may not provide
religious instruction, but they may teach about religion, includ-
ing the Bible or other scripture: the history of religion, compara-
tive religion, the Bible (or other scripture) as literature, and the
role of religion in the history of the United States and other
countries all are permissible public school subjects. Similarly, it
is permissible to consider religious influences on art, music,
literature, and social studies. Although public schools may teach
about religious holidays, including their religious aspects, and
may celebrate the secular aspects of holidays, schools may not
observe holidays as religious events or promote such observance
by students.

Student assignments: Students may express their beliefs about
religion in the form of homework, artwork, and other written and
oral assignments free of discrimination based on the religious
content of their submissions. Such home and classroom work
should be judged by ordinary academic standards of substance
and relevance, and against other legitimate pedagogical concerns
identified by the school.

Religious literature: Students have a right to distribute religious
literature to their schoolmates on the same terms as they are
permitted to distribute other literature that is unrelated to school
curriculum or activities. Schools may impose the same reason-
able time, place, and manner or other constitutional restrictions
on distribution of religious literature as they do on nonschool
literature generally, but they may not single out religious
literature for special regulation.

Religious excusals: Subject to applicable State laws, schools
enjoy substantial discretion to excuse individual students from
lessons that are objectionable to the student or the students’
parents on religious or other conscientious grounds. However,
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students generally do not have a Federal right to be excused from
lessons that may be inconsistent with their religious beliefs or
practices. School officials may neither encourage nor discourage
students from availing themselves of an excusal option.

Released time: Subject to applicable State laws, schools have the
discretion to dismiss students to off-premises religious instruc-
tion, provided that schools do not encourage or discourage
participation or penalize those who do not attend. Schools may
not allow religious instruction by outsiders on school premises
during the school day.

Teaching values: Though schools must be neutral with respect
to religion, they may play an active role with respect to teaching
civic values and virtue, and the moral code that holds us together
as a community. The fact that some of these values are held also
by religions does not make it unlawful to teach them in school.

Student garb: Schools enjoy substantial discretion in adopting
policies relating to student dress and school uniforms. Students
generally have no Federal right to be exempted from religiously-
neutral and generally applicable school dress rules based on their
religious beliefs or practices; however, schools may not single
out religious attire in general, or attire of a particular religion, for
prohibition or regulation. Students may display religious
messages on items of clothing to the same extent that they are
permitted to display other comparable messages. Religious
messages may not be singled out for suppression, but rather are
subject to the same rules as generally apply to comparable
messages.

THE EQUAL ACCESS ACT

The Equal Access Act is designed to ensure that, consistent with
the First Amendment, student religious activities are accorded
the same access to public school facilities as are student secular
activities. Based on decisions of the Federal courts, as well as its
interpretations of the Act, the Department of Justice has advised
that the Act should be interpreted as providing, among other
things, that:

General provisions: Student religious groups at public secondary
schools have the same right of access to school facilities as is
enjoyed by other comparable student groups. Under the Equal
Access Act, a school receiving Federal funds that allows one or
more student noncurriculum-related clubs to meet on its pre-
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mises during noninstructional time may not refuse access to
student religious groups.

Prayer services and worship exercises covered: A meeting, as
defined and protected by the Equal Access Act, may include a
prayer service, Bible reading, or other worship exercise.

Equal access to means of publicizing meetings: A school
receiving Federal funds must allow student groups meeting
under the Act to use the school media—including the public
address system, the school newspaper, and the school bulletin
board—to announce their meetings on the same terms as other
noncurriculum-related student groups are allowed to use the
school media. Any policy concerning the use of school media
must be applied to all noncurriculum-related student groups in a
nondiscriminatory matter. Schools, however, may inform
students that certain groups are not school sponsored.

Lunch-time and recess covered: A school creates a limited open
forum under the Equal Access Act, triggering equal access rights
for religious groups, when it allows students to meet during their
lunch periods or other noninstructional time during the school
day, as well as when it allows students to meet before and after
the school day (Revised May 1998).12

If the Bible then can be studied and taught as a separate class, what
then would prevent a Muslim group from demanding that the Koran be
taught, or a Satanic group demanding that their Satanic scriptures be
read? To this date, I do not know of any of these or similar groups to
actually purpose and present such a systematic and educationally based
curriculum for the consideration of secondary schools. But more
important, could these or similar groups actually demonstrate the
usefulness or validity of such a course? Could it be proven that the
Koran or the scriptures of Hinduism were integral to the establishment
of the United States and primary in the development of the U.S.
Constitution and/or the Declaration of Independence? Have the Satanic
scriptures or the Book of Mormon been on the best seller list for
centuries? Have these books been the source of inspiration for the great
art and literary works of Western Civilization? Have the Satanic
scriptures influenced the world in the way the Bible has helped to shape
the culture of the United States?

The law does not prohibit the reading or discussion of those books
in the public school classroom, nor does it necessarily prohibit a course
on its contents. The determination of what may or may not be taught in
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the elementary and secondary public schools lies with local school
boards. While each state may have subtle differences in what is or is
not required, nearly every local district, if not all, has the right to
establish a local policy on what may be offered as an elective. Such is
the case in the State of Texas where schools not only have such an
option, but are now actually required to offer a course on the Bible if
enough students to form a class request it.

CONCLUSION

The Bible must and cannot be ignored or banned from public
schools. Every school practices some form of censorship (e.g., not
allowing certain filth-ridden or governmentally subversive books to be
placed in its libraries), but the Bible, more than any other book, should
be considered a foundational document for the establishment of the
United States, and a key part of the history of Western Civilization. By
law, it cannot be banned from the classroom.
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